Shakespearean Sonnets
	Course: Freshman English
	Level: ACP


Objectives:

Concepts:

1. Define a Shakespearean Sonnet
2. Identify and label the rhyme scheme

3. Define and recognize iambic pentameter

4. Identify and label a Shakespearean Sonnet’s divisions (quatrain, couplet)

Skills:

1. Improve ability to read early modern English
2. Improve ability to paraphrase

Special Materials:

1. Handout with Sonnets 18, 29, and 130
2. PowerPoint with Sonnet 18 text and paraphrase

Student Preparation:

1. None
Activities:

1. The writings in this lesson come from Shakespeare's early years and were probably composed between 1592 and 1597. It is reasonable then to suppose that the inspiration came from the time between when he left Stratford and popped up on the literary scene in London.  Explain that this lesson will help students unlock the meaning of Shakespeare’s words.
2. Put students in pairs with Shakespeare’s Sonnet #18 cut up, line by line.  Have students put it together in the order that they think it would go in.  Have several pairs read the sonnet as they put it together.  Ask questions like: Why did you put it together that way?  How did you know those lines went together?  How many lines are there?  If you had to group the lines, how would you group them?  How many lines would be in each group?

3. Give students the handout with Sonnets #18, 29, and 130.  

4. As a class, come up with a definition of a Shakespearean Sonnet that they can write on the handout: A 14-line poem that employs the rhyme scheme abab, cdcd, efef, gg, and can be divided into three quatrains and a couplet.  Add for students that it is written in iambic pentameter.
5. Project Sonnet 18, and label the 14 lines, the rhyme scheme, the 3 quatrains, and the couplet.  

6. Give students the following definition of iambic pentameter: lines of poetry that can be divided into 5 metric feet with alternately unstressed and stressed syllables.

7. Show students how to divide the sonnet, reading it out loud and stressing with the voice (tap it out and have students tap it out with me): 

Shall I/compare/thee to/ a sum/ mer’s day
Thou art/ more lov/ ly and/ more temp/orate
8. Give students an example of iambic pentameter using a one-syllable student name: My name/ is Josh/ I love/ to go/ to school.  Tap it out.  Have students come up with their own line making sure they tap it out quietly to get it right.  Go around the room and ask them to give their sentences emphasizing the iambic pentameter.  

9. Return to Sonnet 18.  At this point, ask students if they understand what is being described in the sonnet.  Ask if anyone recognizes personification, for example.  Then, put up a paraphrase of Sonnet 18.  Have a good laugh and point out how well Shakespeare understood love and how the ideas in the sonnet have withstood the test of time.  

10. Have students read sonnets 29 and 130.  They should label the 14 lines, 3 quatrains, the couplet, and the rhyme scheme abab, etc.  They should mark the iambic pentameter on the first two lines.  Walk around and monitor student progress.  
11. Then discuss the meaning of sonnet 29.  Put up the paraphrase.  

12. Have students paraphrase sonnet 130 with their partners.  Have several read their paraphrases.

13. Point out that there’s an argument made in the quatrains that is turned around in the couplet.  Also explain that it’s the couplet that usually provides the basic thesis or “turn” of the sonnet.  

14. Closure: Explain that students should now be more able to tackle the language they’re going to encounter in Romeo and Juliet.

Related Homework:

None
Evaluation:
1. Classroom discussion and paraphrase
2. Test items
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